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Abstract	
In	this	presenta<on,	different	growth	models	will	
be	presented	for	two	different	popula<ons:	(a)	a	
transi<on	matrix	will	be	used	to	show	growth	
(across	years)	for	students	with	significant	cogni<ve	
disabili<es	taking	a	statewide	test,	and	(b)	
hierarchical	linear	model	to	show	(within	year)	
growth	for	students	with	significant	cogni<ve	
disabili<es	par<cipa<ng	in	alternate	assessments	
based	on	alternate	achievement	standards.	Both	
analyses	highlight	the	need	for	complete	and	
accurate	data	in	making	appropriate	inferences	on	
growth.	



Qualified	Assessor	&	Qualified	Trainer	

n  Qualified	Assessor	(QA)	
–  Prepares	materials	and	seTng	

for	individual	administra<on	of	
the	assessment	

–  Administers	assessments	
directly	to	students	

–  Scores	student	responses	fairly	
–  Delivers	scores	to	online	data	

entry	system	
–  Interprets	results	for	student,	

family,	or	educa<onal	team	
–  Maintain	security	status	

through	District	Security	
Administrator		

n  Qualified	Trainer	(QT)	
–  All	QA	tasks,	plus:	

•  Serves	as	the	local	point	person		
n Provides	training	and	coaching	
to	local	Qualified	Assessors	

n Fluent	in	updates	and	changes	
n Awards	cer<ficates*		
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Alternate	Assessment	Home	Page	



Reading	–	Training	on	Administra<on	



Consider	Standard	Administra(on	of	
Extended	Assessment	if:	

•  The	Student:	
–  Performs	well	below	grade	level	based	on	progress	monitoring	
data.		

–  Has	academic	difficul<es	that	are	generalized	(to	all	subject	
areas)	and	are	significant.	

–  Reads	significantly	below	enrolled	grade	level.		
•  Instruc(on:	

–  Is	from	specialized	(but	not	func<onal)	materials	that	are	
reduced	in	depth,	breadth,	and	complexity.	

–  Is	accommodated	and	modified	to	allow	access	to	instruc<onal	
informa<on.	
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Consider	General	Assessment	(with	or	
without	accommoda<ons)	if:	

•  The	Student:	
–  Performs	at	or	around	grade	level	based	on	progress	monitoring	data.		
–  Has	academic	difficul<es	that	are	“mild	to	moderate”	and	can	typically	

be	addressed	by	using	simplified	language.	
–  Is	reading	is	within	two	to	three	grades	of	enrolled	level.	
–  Has	academic	difficul<es	that	primarily	surround	reading,	but	

performance	in	other	subject	areas	is	similar	to	grade-level	peers.		

•  Instruc(on:	
–  Is	designed	from	primarily	grade	level	materials.	
–  Is	accommodated	for	the	student	only	to	access	instruc<onal	

informa<on.	
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Extended	Assessment	Format	
•  4	subject	areas	(Reading,	Wri<ng,	Mathema<cs,	Science)	

•  2	administra<on	op<ons	per	area	(Standard,	Scaffold)	
•  3	grade	levels	(Elementary,	Middle,	High)	

•  Reading	is	the	only	subject	presented	in	grade	bands.	

•  Internal	structure:	
– Prerequisite	Skills	
–  Independence	to	Access		
– Content	Prompts	
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Prerequisite	Codes	
Entry 
Code 

Administration  
note 

Definition 

A Already (has this 
skill) 

Student already has this skill. (Assessor/teacher 
judgment). 

I Inappropriate item Item is inappropriate for administration due to the 
design of the item and the (sensory) nature of the 
student’s disability.  

R Refusal Student does not complete or participate. 

1 Full Physical Full physical contact is necessary for the student to 
respond to this item (e.g. hand-over-hand). 

2 Partial Physical Student requires some physical contact in order to 
respond to this item. 

3 Verbal, visual, or 
gestural 

A statement, adjustment, or movement is necessary in 
order for the student to respond to this item. 

4 Independent Student responds to this item without assistance of any 
sort. 
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Calcula<ng	Independence	to	Access		
(Support	for	Access)	Score	

•  To	determine	the	level	of	support	to	provide	
when	moving	into	the	Content	Prompts,	the	
Assessor	will	select	the	mode	(i.e.	the	most	
commonly	occurring	level	of	Independence	
score	from	the	student’s	Prerequisite	Skills	
responses).	If	there	are	two	modes	(i.e.,	two	
groups	with	the	same	number	of	scores),	
select	the	lower	of	the	two.		
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Content	Prompt	Codes	
Entry 
Code 

Administration  
note 

Definition 

D Too Difficult Item is determined too difficult and is not administered to the student 
based on Assessor/teacher judgment. 

I Inappropriate 
item 

Item is inappropriate for administration due to the design of the item 
and the (sensory) nature of the student’s disability.  

0 No credit Student response is incorrect. 

1 Partial credit Student response is partially correct based on rubric. Student 
response demonstrates partial understanding but is incomplete.  

2 Full credit Student response is correct based on rubric. 
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Par<cipa<on	by	Extended	Assessment	
Subject	and	Disability	Category	

•  On	average…	
–  5400	students	par<cipate	in	Reading	
–  4900	students	par<cipate	in	Math	
–  2100	students	par<cipate	in	Wri<ng	
–  1600	students	par<cipate	in	Science	

•  While	all	disability	categories	are	represented,	the	
majority	of	students	who	par<cipate	primarily	come	from	
these	three	disability	categories:	
–  Intellectual	Disability		
–  Specific	Learning	Disability	
–  Au<sm	Spectrum	Disorder	
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Transi<on	in	Proficiency	–	Gr	3	to	4	



Transi<on	in	Proficiency	–	Gr	4	to	5	



Uncondi<onal	Model	



Condi<onal	
Model	



Display	of	Change	


